BEST: International Journal of Humanities, Arts,

N
Medicine and Sciences (BEST: IJHAMS) OO Best J ourna ' S
g

ISSN (P): 2348-0521, ISSN (E): 2454-4728 .
Vol. 4, Issue 8, Aug 2016, 19-24 IEEienge In v
© BEST Journals

‘HISTORICAL BACKGROUND OF EDUCATION OF BIDAR DISTRI CT”

SUREKHA KSHEERASAGAR *& FIRDOUS JAHAN 2
Professor and Research guide Dept of EducationaBgdbUniversity Kalaburagi, India
Research student Dept of Education Gulbarga Urityeslaburagi, India

ABSTRACT

The education in India has a rich and interestistpty. It is believed that in the ancient dayg &ducation was
imparted orally by the sages and the scholars lmhformation was passed on from one generatidinet@ther. After the
development of letters, it took the form of writingging the palm leaves and the barks of trees. alsis helped in
spreading the written literature. The temples dra dcommunity centers formed the role of schoolded,ahe Gurukul
system of education came into existence. This systereferred as the oldest and the most effecystem of education.
In the first millennium and the few centuries pmdiog, there was a flourishing of higher educatianNalanda,
Takshashila University, Ujjain, and Vikramshila Maisities. he Nalanda, arddd Gawana Madaras (University) at
Bidar etc being the biggest centers, had all the branch&sowledge, and housed up to 10,000 studerits aeak. The
British records reveal that the education was widesd in the 18 century, with a school for every temple, mosque or
village in most regions of the country. The maifjsats were the arithmetic, the theology, the Ithwe, astronomy, the
metaphysics, the ethics, the medical science andellgion. The school had the student represeetafrom all classes of
the society he present system of education wasdnted and founded by the British in the"2@entury, by the
recommendations of Macaulay. It has western styteantent. The British government did not recogritze traditional
structures and so they have declined. It is sad élen Gandhi described the traditional educafitis aricles/paper
concentrates the issuesn Education system developed in Bidar DistrietHidar district background, Mohamd Gawan’s
Madrasa, being in the modern period, Urdu as a Meddf instruction, Literacy and Education, and Gitowf literacy
through the decades. Thus the progress and riclohé&ation is definitely based on the of systenedfication given to the
pupil, Hence the present paper concluded thath@rdievelopment of education in India, Bidar Distetso play its vital
historical role.
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INTRODUCTION

Bidar is a district of northern Karnataka. It ispaesent relatively small district being the rengindf a bigger
one, parts of which were transferred to the neighlgcstate with effect from the first of Novembe&5b, when there was a
state reorganization. The language, land, watégiaga, social and environment all can be seenriitedl form. Except for
a few differences the life of Bidar is known fos tblerance for other religions, cultural religipnsity in diversity. In this
place we can't see Hindu, Muslim, Christ, Buddan Jeeerashaiva etc. It is place of Humanity witmtan principle. All
these can be seen in its art, literature, musiclets a land for centuries, it has a great phlstias the nucleus of some

important royal dynasties which held sway in theiamt and medieval period and witnessed severaaysis
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The name of Bidar appears to be derived from ‘hidivhich means bamboo. The place seems to have been
known for bamboo clusters in the past came to lmaknas ‘bidaroor’ and then ‘Bidare’, ‘Bidar’. Tholughere are other

versions of origin, the name and authenticateddmyeanporary literary works.

In the early times, education was in the handsetifjious leaders and priests, and it was encouragéd
endowments by kings, chiefs, noblemen, merchardgtalike. The Brahmanic system of education wihiels prevalent
in vogue in Bidar district. The teaching was laygetal and the curriculum included learning of graam, literature,
mathematics, logic, astronomy, philosophy, the \¢ealad other religious lore’s, yoga, Ayurveda, edad sometimes the
arts of dancing, singing and other fine arts. Tiuelents had to remain in the Gurukulas of theicteas under rigorous

discipline and had to imbibe a love of knowledgd arspirit of devotion to duty.

Agrahars and Brahmapuris were settlements of |eanmen. Education was imparted in monasteries amglées
also. The medium of higher education was SansKriafts were taught by father to son and to othgrregices’
generation after generation. While Viharas were dbeters of Buddhistic learning, monasteries arghtha were the

centers of Jaina learning. Mainly Prakrit and Sahskere used by them as media.

The From the ninth century onwards, Shaivism wieldegood deal of influence in Karnataka. The psiexdt
Kalamukha Shava sects were great educationistsreligious priest is at present relatively smalltidiis being the
reminder of a bigger one, parts of which preachersm about the middle of the I 2entury, the Sharana (Veerashiva)
movement played a highly important role in the agref this reformist movement (both men and wonpeaached ethics,
religion, philosophy, etc., in the vachanas by poting of their hearts. The Mathas became theecenf literary, social

and spiritual activities.

In the fourteenth century after the Bahamani rudes wstablished in the region, the mosques becaeetiters of
instruction and of literary activity for the MuslanWhile the Maktabs were their primary schoolsclihgave instruction

in portions of the Koran, reading, writing and slenprithmetic, the Madras’s were higher seats afrimg.
MAHMUD GAWAN’'S MADARSA

The whole conception of the Bidar Madarsa was thekvef one man Mahmud Gawan, the great Ministerp wh
served foru Bahmani Sultans. The Madarasa is ansmg building of the Bahamani period. It was dgrthe reign of
Sultan Shamashudin Shah Mohammad IIl; Mahmud Galwah this Madarasa at Bidar. Mahmud Gawan a schola
statesman of repute was a great patron of educatfmmadarsa at Bidar was certainly a symbol dfipwelfare which
Mahmud Gawan had at heart. According to Mahmud Gathe aim of education was the removal of illitgraand
advancement of knowledge. His object of educati@s wo bring out and develop the latent facultiestolents and
discipline the forces of their interest. Hence,agirefforts were made by Mahmud Gawan to develop tieracter and
equip them with all that was essential for theirah@nd material progress. It was in a large meadue to the versatility

and literary aptitude of Mahmud Gawan, as weltasis love of learning, that helped the culturabelopment in Bidar.

He was widely recognized as one of the most promiRersian writers of the period. The educatiogatesn at
this Madarsa had certain features. However, thexe mo well organized system of education from thendy to the
University standard at Bidar. Education was esaéyta private affair. It was largely in the hamafsTheologians, Jurists,
Philosophers and Sufi Saints. Mahmud Gawan eskedalia big library consisting of 5000 books. Madanraas one of the

most famous Universities in the whole of Asia, hessait was at this University, subjects like Araldfersian, Turkish,
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Sanskrit, Philosophy, Astronomy, Grammar, GeograpHistory, Economics and Politics were taught. Herthe
curriculum was very comprehensive. We read froml¢itiers of Mahmud Gawan, that there were regulavements of
eager students from place to place in search ofhieza, who had specialized in certain subjects. ™MahGawan was
equally eager to get the best scholars from amioadeirned of Iran and Iraq, to come and lectuigiddr. Many eminent
teachers and renowned scholars taught either & sobject or only a book to the students. Thosdestts who desired to
specialize in certain branch of knowledge or sutjtadied under the care and supervision of scheldio had specialized
themselves in the subject of their choice. Mahmwdvénh invited Maulana Abdur Rehman Jami, the fammaet and
scholar of Persia to accept the Principal shighif Madarasa, but he declined the offer due twkisage. Shaikh Ibrahim
Multani was then appointed as the Principal of M&darsa, who happened to be a great scholar amd Nearly eighteen
Principals succeeded him. The Sanad-i-Fazilatthe.,degree of excellence or efficiency was givem student after he
had attained perfection in a particular branch mdwdedge of his choice such as theology, Literatlogic, Philosophy

etc.

Kalyanan (Basavakalyan) and Bidar, which were capitals of large kingdoms in the antiand medieval
periods respectively, were also distinguished éarming This great seat of learning was surroured huge courtyard
with a thousand cubicles where men and teachemsnofivn congregated from all parts of the east. hdents were not
only with intellectual fare but also with food awtbthes free of cost. After the Nizam Shahi and|/Ahahi period,
Aurangzeb captured Bidar. The Madarasa which wabeftatus of a University was undergoing detation. But on
account of the extraordinary abilities of one MaWhahmood Hussain, Aurangzeb entrusted him thearespilities of the
Madarsa which was by then, reduced only to a Sktadarsa i.e. to the status of a college. The madjich within the
precincts of this Madarsa accommodated nearly @tees at a time. Namaz was regularly offeredoftimately, it
was on the eve of the eleventh day of Ramzan, dht®8 H.(1687A.D) when the special prayer ‘Tarakids being
offered, the Madarsa was damaged by a thunder; Wbich also killed 500-700 people offering prayeféey thus
became martyrs. Through this Madarasa, the higstestdard of culture and investigation flourishediochhMahmud
Gawan was so richly endowed to attract seekers kiftewledge. Further, this Madarsa, in spite of skeious damage

caused to it, still stands as an impressive lankimathe history of the Bahamanis.
BEGINNINGS IN MODERN PERIOD

The account by Abdul Khadar Sarvari is a true petaf the indigenous system of education which wmas
existence in the early dacades of th& &éntury in Hyderabad State. As in other parthefdountry the study of religion
and religious books was the basis for educatioHyiderabad State before 1854.Education was impdntddandits and
Moulavis in temples mosques and maktabs. Rulensteglainams, pensions and jahgirs to those panddsmaoulvis for
their services. Sometimes the Jahagirdars, Manssb@eshmukhas and deshapandes patronized suchitsPand
Moulvis well versed in oriental languages and tielig books. The patels and patawaris and the pald@lent a helping
hand in the running of such pathashalas and maktalich existed in most of the villages in Hyderalgtdte. There,
people received all knowledge of the three R’s Mimutaught Persian, Urdu and Arabic along with K@an. Pandits
were teaching Samskrit, the vernaculars and o#déious books. The beginning of modern educatothe Gulbarga
area can be traced back to the starting of thelRHoom in 1853 in Hyderabad by Sir Salar Jung. €decational system
came to be fashioned in accordance with Wood'satiidp A period of intense educational activity extswluring the

period of Sir Mir Usman Ali Khan Bahadur Asaf Jh#i.\The successive rulers also patronized educatiori859, the
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Government issued a notification to the effect tiaat schools, one Persian and the other vernashlauld be opened in
every taluk place and at district headquarters.mhaagement of these schools was entrusted the itte@sconsisting of
village headmen and Patwaris presided over by #iesildar at each taluk headquarters. A higher efficas appointed as
the head of the district committee and also asrisigecting officer for the district. Till 1887-881e medium of instruction
was Marathi in the Kannada districts of the HydadhlState and later Kannada became the medium wéidtien in
primary schools. During the period from 1911 to 19@rimary education was expanded with the objégiroviding a
school for each village with a population of 1,0001911, a Royal Ordinance was issued making psireducation free.

In 1937, the primary schools were reorganized dhgidnto rural and urban primary schools.

After the famous Wood's Dispatch of 1854, some messwere taken in the field of education. Thecstme of
education was mainly based on the plan formulatetthat Dispatch. In the year 1854, the Nizam’s Gorent took the
first step towards public instruction, when Sir&alung, who was the Prime Minister of the Statanéled the Dar-ul-
Uloom in the city of Hyderabad and placed it unaeerEducation Board. In 1869 an Education Departmeastestablished
with the appointment of a Secretary to the Misemtzus Minister in the Education Department a Daedf Public
Instruction. Subsequently, in 1874, Deputy Inspecteere appointed for all the districts, to whonreveransferred most
of the duties connected in the districts in 187&ek in 1882, the Department of Public Instructicas made a major one.
A high school was opened at the headquarters d&f éiatrict and upper and lower middle schools wategted at several
places in each of the districts.

In 1888, the principle of paying grant-in —aid bdea results was introduced. Two years later, tidela school
examination was instituted and a Text Book Commitiad an Education Board were constituted. The Eb8uohool for
the training of teachers at Hyderabad was reorgdniBy 1804, technical and professional school$ sag those for
industries, arts and crafts, engineering, mediaim law in the State were brought under a partiatrol of the Education

Department. A Higher Secondary Leaving Certifid&btard was constituted in the year 1901.

A Department of Technical and Vocational Educatieas created in 1937 to open and at the time of Re-
Organization, there were different patterns of sttealucation with varied rules and practices ifietdént area. The most
urgent task therefore was to evolve a uniform sysdé education for the whole State. This had talbee necessarily in
stages. The education Integration Advisory Committenstituted by government in December 1957, tqokhis work.
Not only did the new State inherit diversified st of education, there were also regional imbalsir the provision of
educational facilities with the Gulbarga area & llottom in this regard. Urdu as medium of InsiouctThe year 1919
marked the inauguration of the Osmania Univerditiyderabad, which led to the development of higégrcation in the
State. Urdu, the official language of the States weade the medium of instruction and intermedikteses were added to
some of the high schools in the State. But the Biligtrict had no facility of higher education urtie year 1960. An early
non- official institution, which strove for the immvement of education in Bidar district, was therida Fend rich Co-
Education High School at first in 1930, with bifated classes for boys and girls. In 1950, it wader@-educational and
was upgraded into a high school. In 1974-75, thétirtion had a pupil-strength of 595 boys and g8l under the charge
of 32 teachers. Indeed, Bidar had more number oddviksas compared to more than half of Gulbargatlaadentire
district of Raichur. After that there was a stegdywth in Urdu and Arabic medium schools and highosls. Meanwhile
Government also recognized the importance of tised®ols. As on 2011-12 and 2012-13, the total nunolheJrdu
Primary and Higher Primary Schools are: 192 Govemml5 Aided, 5 Aided Arabic Primary schools am dJrdu
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Nursery Schools and 15 aided, 6 Arabic, 2 Urdu BiyrSchools working. Apart from these, there ago@rnments Urdu
medium High Schools are working with the Governmentolment Provision. All these Nursery, Primaryd aiigher

Primary Schools and High Schools are spread overtdilukas of the District.

LITERACY AND EDUCATION

Bidar District has a good educational backgroundh¥mud Gawan Madarsa is an evidence of that baskdro
It has comparatively better position with regarditeracy and education. Education is recognized Aamdamental human
right, along with other necessities, such as fabelter, clothing and water as per ‘The UniversatiBration on Human
Rights (1948)'. The advantages it confers on irdlimis and nations are multi-dimensional and md#iteted. Human
development is predicated upon universal accesduoation, with its implications for equity and edgustice. Education
empowers people to make informed choices about liveis and about their rights as citizens in a deracy. Gender
justice gets a boost when women have access tatolucwhich by enhancing women’s knowledge and leygble
capacity, increases their sense of autonomy afesilem. People’s health status improves as d¢deication levels rise.
Above all education is valued, quite simply and @emass that it opens for us. Achievements in edutat Karnataka

have been quite remarkable, and the state is maoimards universal literacy at steady pace.
GROWTH OF LITERACY THROUGH THE DECADES

The Bidar district had comprised nine taluks befive £' November 1956 when four of them constituting the
present area of the district were merged in the Mgaore State. Hence, the average percentage $igiiriiteracy of the
earlier period, which will be mentioned hereundee of the former bigger district of Bidar. In tharly censuses, those
persons, who were able to read and write any sitegtier in any of the languages spoken in theidistwere enumerated
as literates. In 1901, only 1.9 percent of popalatf the district was able to read and write ofcht8.7 percent of males
and 0.6 percent of females. The total of pupilsaundstruction in 1881, 1891, 1901 and 1903 was @39, 2,742 and
2,559 respectively.

In 1903, there were 30 primary and two middle s¢ha@md one high school, with 304 students includinth
girls and boys under instruction. The total expandion education in that year amounted to Rs.@8,08 which Rs. 4,365
was contributed by the local boards, Rs. 12,85%byState and Rs.1, 560 from school fees. Thread#acthereafter, i.e.,
in 1931, the percentage of literacy was 2.53 (m&lgpercent and females 0.5 percent) which shaweaty tardy pace of

progress of literacy.

During the next decade (1931-1941), the growthitefdcy registered a considerable improvement at th
increased from 2.53 percent in 1931 to 5.2 periteti®41. After the achievement of independence eniimportance has
been given to spread of literacy. As a resultetent years, notable progress has been made ire$ipisct. The percentage

of literates in the district, which was only 7.41851, increased to 14.3 by 1961.
CONCLUSIONS

Education Helps a Nation Progress Though not edists one of the three basic human needs, edudation
equally important. For the progress of a nationtlie enrichment of society in general, educat®imiportant. A country's
literate population is its asset. In today's cortipetworld, it won't be wise to neglect the impante of education for the

development of society as a whole. Most countreagelrealized this. It has led to the developmemnhafy government-
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aided educational programs and government grargshools and colleges. The motive behind this $sefing education
in society. The destine of a nation is in the haoidthe educated. Education is important for theiaadevelopment and

economic growth of a nation.
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